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A B S T R A C T

Critical thinking emerges as a crucial skill that can bring meaning to the lives of children, 
particularly those facing challenging living conditions. This qualitative study aims to examine the 
critical thinking tendencies of 30 children (15 girls and 15 boys) aged 7 to 10 from disadvantaged 
areas who experienced the 2023 Kahramanmaraş earthquake and regularly attended a children’s 
library in Gaziantep, Turkey. The participants were selected using a purposive sampling method 
and participated consistently in workshops offered by the library. Data were collected through 
written interview forms designed to evaluate the children’s critical thinking skills and assess the 
impact of the library programs. These data were analyzed using content analysis to gain a deeper 
understanding of the children’s thought processes and the influence of library programs on these 
processes. The findings revealed that the library environment and workshop activities signifi
cantly enhanced the children’s critical thinking skills. Through group discussions and interactions 
with diverse information sources in the library, children developed key components of critical 
thinking, including the ability to evaluate different perspectives, analyze information, and think 
independently. This study highlights the pivotal role of children’s libraries in supporting critical 
thinking skills, particularly among children in disadvantaged areas. Based on the study’s findings, 
it is recommended to diversify and expand workshop programs in children’s libraries that target 
critical thinking skills. Additionally, implementing community-based educational programs in 
collaboration with local communities could further strengthen children’s critical thinking abili
ties, equipping them to become more capable individuals in the future.

1. Introduction

The skill-oriented approach emphasized in the vision statements of various organizations, such as the European Union, the United 
Nations, the OECD, and UNESCO, is noteworthy. Recent studies conducted by these international organizations highlight that critical 
thinking is an indispensable component of both individual and societal life. Consequently, it has become a priority in the education 
systems of many countries and international organizations (Organisation for Economic Co-operation and Development, 2018; United 
Nations Educational, 2018; World Economic Forum, 2020). These studies further underscore that critical thinking equips individuals 
with skills such as evaluating information, analyzing diverse perspectives, making logical inferences, and solving complex problems. In 
today’s world, where access to information has become increasingly effortless, the importance of critical thinking has grown even 
more. It enables individuals to identify accurate information, distinguish misinformation, and make informed decisions. In this regard, 
fostering critical thinking skills significantly contributes to individuals’ personal development and their active participation in societal 
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life.
Critical thinking can be defined as the ability to actively analyze, evaluate, and synthesize information, enabling individuals to 

make logical inferences and decisions (Facione, 1990). This process involves comparing existing knowledge with newly acquired data, 
evaluating different perspectives, and identifying potential fallacies to achieve a deeper understanding. In the literature, critical 
thinking is addressed as a series of cognitive processes, including questioning information, evaluating evidence, analyzing assump
tions, considering alternative explanations, and generalizing conclusions (Anderson et al., 2001; Ennis, 1993; Paul & Elder, 2020). 
Critical thinking encompasses not merely the memorization of information but also the ability to interpret, make sense of, and develop 
one’s own thoughts based on that information. It is a fundamental skill that helps children in the modern world develop the capacity to 
analyze, evaluate, and synthesize information from various sources (Koyuncu-Şahin & Akman, 2018). In developing countries, such as 
Turkey, families frequently encounter various constraints in supporting their children’s critical thinking, language, and cognitive 
development. Research indicates that in low socioeconomic households, particularly where parents have limited educational back
grounds, the home communication environment does not sufficiently foster the development of critical thinking skills (Basmaz, 2017; 
McLoyd, 1998). This disadvantage may result in deficiencies in core cognitive abilities such as critical analysis, inquiry, and 
problem-solving. If these deficiencies are not addressed through early intervention, they may persist throughout life. Fundamental 
skills that underpin critical thinking, such as questioning, reasoning, and constructing arguments, must be actively supported through 
various engaging activities (Savage, 1998; Valenzuela et al., 2011). In this context, children’s libraries offer an ideal setting for the 
development of such skills. With their extensive book collections, access to a wide range of information resources, guidance from 
experienced librarians, and a free learning environment that fosters children’s curiosity, libraries play an active role in promoting the 
development of critical thinking skills.

1.1. Children’s libraries: places that foster critical thinking

Once perceived merely as book repositories, libraries have evolved into dynamic hubs of information, technology, and community 
engagement (Adetayo et al., 2024). Children’s libraries are non-profit public institutions that cater to the developmental needs of 
children, serve multicultural communities, and particularly support disadvantaged children in achieving educational equity. These 
libraries provide a wide range of services, from fostering early literacy skills (Cevher, 2015; Kipfer, 2019) and supporting linguistic, 
social, and motor skills (Altun et al., 2018; International Federation of Library Associations and Institutions (IFLA) 2018a, 2018b; 
Kakırman Yıldız, 2015; Ozanne & ve Ozanne, 2011) to strengthening critical thinking abilities (Bohrer, 2005; Hughes, 2004). The 
diverse collection of children’s libraries, encompassing genres from fiction and non-fiction to biographies and historical narratives, 
enables children to explore different cultures and ideologies. This diversity encourages them to evaluate multiple perspectives and gain 
a deeper understanding of the world around them (Beers et al., 2003). Thus, the rich resources provided by children’s libraries form a 
critical foundation for the development of critical thinking skills.

Critical thinking processes such as synthesizing information and extracting purpose-driven knowledge are vital for independent 
learning and lifelong education (Lipman, 2003; Paul & Elder, 2020). Collaborative spaces that foster social critical thinking skills are 
among the core components of children’s libraries. Group reading sessions and discussions encourage children to share diverse per
spectives and understand various interpretations, while also requiring them to articulate their thoughts clearly, engage in active 
listening, and respond to their peers’ viewpoints. These interactions create an ideal environment for the development of critical 
thinking skills and enhance children’s social critical thinking abilities. Interactive learning activities such as creative writing, story
telling, scientific experiments, robotics and coding, art, STEM, music, and logic games organized in children’s libraries contribute 
significantly to the development of children’s cognitive, social, and linguistic skills. These workshops aim to equip children from 
different age groups with essential 21st-century skills such as creative thinking, problem-solving, and collaboration, while also 
fostering critical thinking and evidence-based inquiry skills (International Federation of Library Associations and Institutions (IFLA) 
2018a, 2018b; International Federation of Library Associations and Institutions (IFLA) 2019a, 2019b; International Federation of 
Library Associations and Institutions (IFLA) 2020a, 2020b). The workshops go beyond enhancing literacy skills by offering experiential 
learning practices that encourage active participation. They create an educational environment that promotes cultural awareness, 
strengthens social bonds, and supports critical thinking (Blankenbicker, 2021; Eisenberg & Berkowitz, 1990; Hattie, 2009). In this 
context, the workshops provide equitable learning experiences, particularly by offering accessible educational opportunities for 
disadvantaged children (UNICEF, 2004). This process not only enables children to discover their individual talents but also contributes 
to reinforcing the principles of social justice and equality.

Children’s libraries also promote a culture of independent learning by supporting visitors in seeking information and evaluating 
resources autonomously. Such autonomy enables children to take responsibility for their learning journey and develop critical thinking 
skills (American Association of School Librarians, 2007). The library environment fosters self-directed learning by allowing children to 
explore topics of interest at their own pace. Furthermore, these libraries encourage lifelong learning habits and instill in children a 
perspective that emphasizes continuous learning and critical engagement with information (Yenice et al., 2020; Paul & Elder, 2020). 
This approach not only helps individuals make more informed and effective decisions in the information age, but also strengthens their 
sense of social participation and responsibility. The cognitive support role of children’s libraries becomes particularly significant 
during times of crisis or trauma.

In order to more comprehensively evaluate the role of children’s libraries in the development of critical thinking skills—which are 
among the most important indicators of cognitive development (Tozduman Yaralı, 2020)—it is necessary to consider current global 
research on the cognitive effects of trauma in early childhood and on educational resilience in post-disaster contexts. Recent studies 
have shown that traumatic experiences during disasters can significantly impair children’s attention, memory, and metacognitive 
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functions, yet these effects may be mitigated through supportive and structured learning environments (Aykaç et al., 2024; Çalış, 2023; 
Okuzono et al., 2024; Tanhan & Mukba, 2015). Similarly, research on educational resilience emphasizes that secure, nurturing, and 
interaction-oriented learning environments play a critical role in preserving children’s academic and emotional well-being (Polat & 
Aliyev, 2024; Şam et al., 2025). In this context, children’s libraries stand out as safe learning spaces that support both cognitive and 
emotional recovery, especially in post-disaster periods. The extant literature also highlights that learning environments function as 
protective factors (Ye, Teig & Blömeke, 2024).

Furthermore, the necessity for structured learning environments to support the development of children’s critical thinking skills is 
increasing not only in the aftermath of disasters but also in the digital age, where access to information is rapidly accelerating.

The independent learning opportunities and lifelong learning habits provided by children’s libraries have become even more 
significant in the age of widespread online resources. The prevalence of online resources has raised arguments questioning the ne
cessity of libraries (Herring, 2008). While the ease of internet access allows children to find information without visiting libraries, the 
instantaneous nature of online resources can hinder deep thinking and pose challenges to the development of analytical skills. Studies 
indicate that digital distractions affect children’s focus and concentration, making it difficult to cultivate the deep thinking promoted 
by libraries (Prensky, 2009). Continuous streams of information and shortened attention spans, in particular, are noted to limit 
children’s ability to engage with topics in depth. This dynamic highlights the growing importance of the structured learning envi
ronments offered by children’s libraries. Such environments support children in approaching information thoughtfully and fostering 
critical thinking skills (Ertaş et al., 2011; Dillon et al., 2016). Children’s libraries provide significant contributions to the learning 
process, offering critical support for children’s cognitive development.

1.2. The aim and initial value of the study

The primary aim of this study is to thoroughly explore the impact of library usage habits on the critical thinking skills of children 
aged 7–10 from disadvantaged areas affected by earthquakes. The research focuses on understanding how the experiences children 
gain in library environments support their critical thinking processes. Thus, the study will provide a detailed analysis of how social 
interactions and information access processes within libraries contribute to the development of children’s critical thinking skills.

A review of the literature reveals a limited number of studies on children’s libraries conducted across various disciplines, often 
focusing on students and teachers (Polat, 2018; Ramazan & Özdemir, 2020; Temiz & Yılmaz, 2024). These studies have examined the 
role of children’s libraries in educational and social development but have not specifically addressed the relationship between library 
experiences and the critical thinking skills of children in the 7–10 age group. To fill this gap, this research was conducted in a 
disadvantaged region affected by an earthquake and aims to provide an in-depth exploration of how library experiences contribute to 
the critical thinking skills of children within this age group.

The findings of this study address a significant gap in the field of children’s librarianship by offering a strategic framework to 
enhance the effectiveness of library services in fostering critical thinking skills among children. The results provide practical rec
ommendations for reevaluating the content and delivery methods of library services for children, serving as a guide for improving and 
expanding these services. Focusing on how libraries contribute to critical thinking development through access to information, social 
interactions, and activities encouraging active participation, this study serves as a valuable resource for library management and 
educational policies. In this regard, the findings have the potential to redefine the role of children’s libraries within the education 
system and to guide policymakers and educators in leveraging libraries more effectively as learning environments. Additionally, the 
findings offer a foundational framework for future research on various age groups, cultures, and types of libraries, contributing 
significantly to the literature and enriching scholarly discussions in the field of children’s librarianship. The critical role of children’s 
libraries in supporting the development of critical thinking skills, particularly in disadvantaged areas, underscores their importance in 
children’s overall development. The study’s central research question is:

How do children’s libraries in disadvantaged areas contribute to the development of critical thinking skills among children?
Answering this question is crucial for enhancing the effectiveness of library services and ensuring educational equity for children in 

disadvantaged areas.

2. Methodology

2.1. Research design

The present study was conducted using a qualitative research approach and a phenomenological design. Phenomenology is a 
methodological approach that aims to elucidate the meanings of phenomena, situations, or lived experiences that are frequently 
encountered in everyday life but not fully understood in depth (Creswell, 2020; Van Manen, 2007; Yıldırım & Şimşek, 2018). As Van 
Manen (2007) asserts, the primary goal of this approach is to facilitate a comprehensive understanding of human experience. In this 
context, a phenomenological design was selected for the study, as it seeks to explore in depth the perceptions, emotions, and thoughts 
of children who regularly attend library settings regarding critical thinking. Phenomenology is particularly effective in understanding 
internal and personal processes, including critical thinking, by virtue of its emphasis on the meanings that individuals ascribe to their 
lived experiences. While other qualitative research approaches, such as case studies, tend to describe events and processes within a 
specific context, phenomenology allows for a more profound exploration of subjective experiences and the meanings attributed to 
them. In this regard, the phenomenological approach employed in the study offers a direct way to understand children’s experiences of 
critical thinking through their narratives, thus making it the most suitable method for the research objectives.
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2.2. Participants and process

The data collection process for the study was conducted in accordance with the established protocol, the necessary correspondence 
was conducted and official permissions were obtained from the Alaaddin Yavaşça Children’s Library Directorate, which operates under 
the Gaziantep Metropolitan Municipality. Following the requisite approval, informed consent forms were collected from children who 
regularly attended the library and from their parents who voluntarily agreed to participate in the study. As of 2024, the participants 
consist of 30 children—15 girls and 15 boys—aged between 7 and 10 years, who regularly attend the Alaaddin Yavaşça Children’s 
Library in Gaziantep.

The participants were selected using purposive sampling, a method that enables the inclusion of individuals who meet specific 
criteria aligned with the objectives of the research. It is noteworthy that the children participating in the study were affected by the two 
major earthquakes, measuring 7.7 and 7.6 on the Richter scale, that struck Kahramanmaraş on February 6, 2023. These earthquakes 
directly affected 11 provinces: Adana, Adıyaman, Diyarbakır, Gaziantep, Elazığ, Hatay, Kahramanmaraş, Kilis, Malatya, Osmaniye, 
and Şanlıurfa. The consequences of these seismic events included the deaths of 50,783 individuals, injuries to 115,353 individuals, and 
extensive destruction (AFAD, 2023).

The children involved in this study are individuals who have resided in socioeconomically disadvantaged neighbourhoods of 
Gaziantep following the earthquake. In the aftermath of the disaster, there was a considerable disruption to their education, social 
lives, and emotional development. The economic losses experienced by families, displacement, housing problems, and psychological 
trauma have the potential to negatively impact children’s cognitive development, particularly their critical thinking skills.

In this particular context, the decision to include these children in the study can be considered both deliberate and well-justified. 
The objective of the present study is to understand how library environments facilitate the cultivation of critical thinking skills in 
children who face such vulnerable circumstances. Libraries not only provide access to information but also serve as alternative learning 
spaces that foster key elements of critical thinking, such as questioning, reflection, discussion, and the development of multiple 
perspectives. Therefore, the interviews conducted with these children in the post-disaster period are directly aligned with the scope 
and purpose of the study.

For the data collection process of the study, necessary correspondence was conducted with the Directorate of Alaaddin Yavaşça 
Children’s Library under the Gaziantep Metropolitan Municipality, and official permissions were obtained. Following the approval, 
informed consent forms were collected from children who regularly attended the library and their parents, who voluntarily partici
pated in the study. The participants comprised a total of 30 children, 15 girls and 15 boys, aged between 7 and 10, who regularly 
attended Alaaddin Yavaşça Children’s Library in Gaziantep in 2024. The participants were selected using the purposeful sampling 
method, which ensures that individuals meeting specific criteria and aligned with the study’s goals are included. On February 6, 2023, 
Türkiye experienced two devastating earthquakes centered in Pazarcık (magnitude 7.7) and Elbistan (magnitude 7.6) in the 

Table 1 
The general characteristics of the children.

Gender Age Grade Frequency of Library Use (Weekly Hour) Reading Duration (Daily Hour)

Girl 7 2. grade 2 30 min.
Girl 9 3. grade 1 15 min.
Girl 10 4. grade 3 45 min.
Boy 7 1. grade 1 20 min.
Girl 10 4. grade 2 60 min.
Boy 7 1. grade 2 15 min.
Boy 9 3. grade 3 30 min.
Girl 10 4. grade 1 25 min.
Girl 10 4. grade 2 35 min.
Boy 7 1. grade 4 15 min.
Boy 8 2. grade 1 20 min.
Boy 9 3. grade 3 40 min.
Girl 10 4. grade 2 25 min.
Boy 10 4. grade 2 50 min.
Girl 9 3. grade 2 60 min.
Boy 8 2. grade 2 30 min.
Girl 9 3. grade 1 25 min.
Boy 10 4. grade 1 15 min.
Girl 10 4. grade 3 60 min.
Boy 9 3. grade 2 45 min.
Boy 8 2. grade 3 40 min.
Boy 9 3. grade 1 20 min.
Girl 10 4. grade 2 25 min.
Boy 10 4. grade 3 60 min.
Girl 8 2. grade 2 90 min.
Girl 8 2. grade 1 15 min.
Girl 9 3. grade 2 30 min.
Boy 10 4. grade 1 20 min.
Girl 10 4. grade 2 35 min.
Boy 7 1. grade 4 30 min.
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Kahramanmaraş province, followed by over 30,000 aftershocks (AFAD, 2023). This disaster impacted 11 provinces—Adana, Adıya
man, Diyarbakır, Gaziantep, Elazığ, Hatay, Kahramanmaraş, Kilis, Malatya, Osmaniye, and Şanlıurfa—causing widespread destruc
tion. According to official reports, 50,783 individuals lost their lives, and 115,353 were injured (AFAD, 2023). Recognized as one of the 
largest earthquakes in Türkiye’s modern history, the disaster profoundly affected the lives and social fabric of those in the region, 
necessitating extensive rebuilding and recovery efforts. The participants of this study are children who experienced the February 6, 
2023, Kahramanmaraş earthquakes and reside in disadvantaged areas. This context provides critical insight into the challenges faced 
by these children and the role of library environments in supporting the development of their critical thinking skills. The general 
characteristics of the participants are presented in Table 1.

The data collection process was conducted through individual, semi-structured interviews with children during a series of work
shops and activities that took place at the library. In this study, only individual interviews were employed, as the primary objective was 
to make an in-depth exploration of the children’s individual thought processes, emotions, and lived experiences through their own 
expressions, without the influence of group dynamics (Morgan, Gibbs, Maxwell & Britten, 2002).

In this study, the observation method was consciously not employed due to ethical and practical considerations. The participants, 
aged between 7 and 10 years, had experienced a traumatic period following the earthquakes centred in Kahramanmaraş on 6 February 
2023. This was one of the primary reasons for the restriction of observational techniques. It was hypothesised that conducting ob
servations in the library setting might create a sense of being monitored among the children, which could have a detrimental effect on 
the data collection process. Similar concerns were also expressed in the feedback received from the library staff. This served to raise 
further questions regarding the suitability of the observation method during the research process. Moreover, the extant literature 
suggests that observational studies may be inadequate in capturing children’s internal experiences directly (Greig et al., 2007). The 
interview method was selected for the following reasons: it has been demonstrated to engender a more relaxed atmosphere, thus 
enabling children to express their thoughts with greater ease. Additionally, given the limited attention spans of young children and the 
potential fatigue caused by prolonged interactions, it was decided that the interviews would be conducted in a single session. The 
interviews took place in a specially designated environment where children could feel secure and at ease. This setting enabled par
ticipants to express themselves openly and display natural responses. The selection process for the study participants is detailed further 
in Fig. 1.

2.3. Research setting

This study was conducted at the Alaaddin Yavaşça Children’s Library, one of five children’s libraries in the Gaziantep province. The 
Alaaddin Yavaşça Children’s Library is a significant community-based educational institution dedicated to fostering reading habits, 
enhancing critical thinking skills, and supporting access to information for children. By providing an extensive collection of reading 
materials and interactive learning environments, the library contributes to the development of children’s cognitive and social skills. In 
addition to offering a space for reading, the library organizes various workshops and educational programs aimed at strengthening 
children’s creativity and critical thinking abilities. These workshops, held each term, include activities such as storytelling, fairy tale 
analysis, arts and crafts, basic science experiments, robotics coding, and problem-solving. In storytelling and fairy tale analysis 
workshops, children engage with both classical and contemporary literary works, reflecting critically on the themes and values 
embedded in these narratives. This approach encourages children to develop skills in analyzing and questioning the symbolic meanings 
and societal implications of the stories they explore. In art and craft workshops, children have the opportunity to apply their creative 
thinking and artistic expression skills using various techniques and materials. These activities encourage children to express them
selves in unique ways, thereby strengthening their self-confidence and creativity. Similarly, in science experiment workshops, children 
acquire skills in scientific methods and observation, which deepen their conceptual understanding of science and enhance their 
analytical thinking abilities. Robotics coding and problem-solving activities, on the other hand, provide children with the chance to 
learn algorithmic thinking and systematic problem-solving steps. Through such programs, children are supported in developing critical 
thinking skills while becoming more equipped to access knowledge, question effectively, and engage in multidimensional thinking.

This study aims to examine how the pedagogical strategies and activities implemented by the Prof. Dr. Alladdin Yavaşça Children’s 
Library impact children’s analytical thinking skills and enhance their access to knowledge. These efforts will contribute to a deeper 
understanding of the library’s educational influence and provide valuable insights for similar institutions to refine their effective 
practices. Fig. 2 for the research setting are presented below to support the study’s findings.

Fig. 1. Selection criteria for participants.
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2.4. Written interview form

To assess the critical thinking skills of children attending the children’s library, the researcher developed a written interview form 
containing open-ended questions. Feedback on the draft form was sought from two academics specializing in Turkish education and 
one expert in assessment and evaluation. Necessary revisions were made to the draft based on their suggestions. Subsequently, pilot 
interviews were conducted with children registered at the library to evaluate the clarity of the questions. Any expressions causing 
ambiguity or miscommunication were revised, and the form was completed following the pilot interviews. It was explained to the 
children that answering all questions would take approximately 25–30 min and that the data collected during the study would be used 
exclusively for scientific research conducted by the researcher. The interviews were conducted face-to-face at the Alladdin Yavaşça 
Children’s Library in 2024. The form included six questions designed to assess children’s critical reading, questioning, and evaluation 
skills. The questions were developed based on a review of studies evaluating critical thinking skills in the literature (Facione, 1990; 
Lipman, 2003; Paul & Elder, 2020). Some of the critical thinking-oriented questions included in the written interview form are as 
follows: 

• How often do you visit this library, and how do you use the resources available (books, magazines, and activities)?
• What do you consider when choosing a book? What topics or genres interest you the most?
• What do you think about the activities you participate in at the library (e.g., reading sessions, storytelling, art, and science workshops)? How 

do these activities help you discover new ways of thinking or view events from different perspectives? For instance, are there moments when 
you question, interpret differently, or discuss with others a piece of information or a story you learned during these activities?

• When reading a book or encountering information, how do you evaluate its accuracy? Do you consider different viewpoints or perspectives?
• Do you think your experiences at the library have contributed to thinking more deeply about events and information?
• When you need information, how do you use the library? Once you find a piece of information, how do you evaluate its reliability and 

accuracy? Do you compare it with different sources?

2.5. Data analysis

The obtained data were analyzed and interpreted using the content analysis method. This method aims to uncover concepts and 
relationships that can explain the collected data (Yıldırım & Şimşek, 2018, p. 242). The process involves coding the themes and 
patterns identified in the data (Hsieh & Shannon, 2005, p. 1278). The children’s responses were examined using a written interview 
form developed by the researcher. In cases where a child’s response did not fit neatly into a single category, all relevant aspects of the 

Fig. 2. Prof. Dr. Alladdin Yavaşça children’s library.
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response were coded, allowing a single response to be included in multiple categories. Consequently, the numerical values may exceed 
or fall below the total number of participants in the study.

To ensure validity and reliability, the criteria represented by credibility, transferability, dependability, and con
firmability—concepts aligned with the nature of qualitative research—were carefully considered (Yıldırım & Şimşek, 2018, p. 277). To 
achieve credibility, the coding of interview data was meticulously conducted by the researcher. The data were repeatedly analyzed to 
ensure internal consistency. The generated codes were then reviewed and verified by an independent expert with expertise in the 
subject, and necessary adjustments were made to enhance the reliability of the coding process. To fulfil the criterion of transferability, 
direct quotations from participants’ responses were included in the findings section. For confirmability, participants’ responses were 
securely stored in a digital format for future reference. To ensure dependability, Miles and Huberman’s (1994, p. 64) formula for 
inter-coder reliability, reliability = agreements / (agreements + disagreements), was applied. Upon examining the children’s responses, 
agreement was identified in 127 out of a total of 150 responses. For the 13 responses where discrepancies were noted, a meeting was 
held, and the researcher revised the coding. The inter-coder reliability ratio was calculated using the formula 127/(127+23) × 100 
\text{127} / (\text{127} + \text{23}) \times 100, yielding a result of 85.6 %. Considering the minimum reliability threshold of 80 % 
recommended by Miles and Huberman (1994), the reliability rate of 85.6 % demonstrates that the coding process was consistent and 
reliable.

3. Findings

This section presents the data obtained from interviews conducted to explore the perspectives of children using the library 
regarding their library usage, resource preferences, and tendencies toward critical thinking. Ensuring the confidentiality of the chil
dren’s identities, the data have been organized systematically into themes, subthemes, and codes, and displayed in the form of figures. 
The findings are supported with participants’ original statements to ensure transparency in the analysis process.

Table 2 provides a summary of the library usage and visit frequency, the types of resources preferred by participants, and the 
number of participants corresponding to each resource category.

When we examine Table 2, several significant findings emerge regarding children’s library use and preferred resources. In terms of 
weekly visit frequency, the number of children who visit the library twice a week (13 participants) is higher than other frequency 
groups, which indicates that a substantial number of children visit the library regularly. Regarding preferred resources, books (25 
participants) stand out as the most favored choice. These are followed by workshop activities (23 participants) and magazines (15 
participants). Additionally, there is considerable overlap among participants who prefer books and those who participate in work
shops. In conclusion, this data suggests that children visit the library regularly and show a strong preference for books and workshop 
activities. Such insights can be used to enhance the effectiveness of children’s library services. Below, some evidence based on chil
dren’s perspectives is presented. 

"I enjoy going to the library twice a week because it gives me enough time to both study and discover new books. I usually study with my 
friends at the library. It’s easier to focus in a quiet environment. Additionally, the librarians are very helpful when it comes to selecting 
books." (B7)

"I try to visit the library three times a week because it allows me to complete my assignments and find new books to read. Being in the 
library helps me develop better study discipline. I also enjoy participating in various activities, such as joining book clubs." (G6)

The second question focused on their book selection intentions. These selections were analyzed by categorizing them under specific 
themes and sub-themes that reflect their reading habits. Table 3 provides a detailed breakdown of how each theme and sub-theme is 
distributed based on participants’ levels of interest, highlighting prominent codes. This table contributes to a deeper understanding of 
children’s preferences in book selection.

When we examine Table 3, various themes related to children’s book preferences and reading habits come to light. In the adventure 
genre, the sub-themes of mystery and exploration (9 participants), bravery and heroism (6 participants), overcoming challenges (8 
participants), and danger and survival (8 participants) stand out. In the fantasy genre, preferences include the hero’s journey (10 
participants), mythical creatures (8 participants), and mythological worlds (12 participants). In the science fiction genre, popular sub- 
themes are artificial intelligence and robots (7 participants), technological advancements (5 participants), space travel and futuristic 

Table 2 
Children’s library use and preferred resources.

Themes Sub-themes Codes Participants F

Children’s Library 
Use

Weekly Visit 
Frequency

2 h G2, G5, G9, G11, G13, G15, B2, B3, B6, B8, B9, B12, B14 13
3 h G6, G8, G14, B1, B4, B11 6
1 h G1, G4, G7, G10, G12, B5, B7, B10, B13 9
4 h G3, B15 2

Preferred Resources Books G1, G2, G4, G5, G6, G7, G8, G9, G10, G11, G12, G13, G14, G15, B1, B2, B3, B5, B7, B9, B10, 
B12, B13, B14, B15

25

Magazines G1, G3, G5, G7, G9, G10, G12, G13, G15, B2, B5, B9, B10, B12, B14 15
Workshops G1, G3, G4, G5, G8, G9, G11, G13, G14, G15, B1, B2, B4, B5, B6, B8, B9, B10, B11, B12, B13, 

B14, B15
23

S. Hakkoymaz                                                                                                                                                                                                          Thinking Skills and Creativity 58 (2025) 101882 

7 



worlds (10 participants), and scientific discovery and innovation (8 participants). In the history genre, notable sub-themes are famous 
historical figures (17 participants) and wars and peace (13 participants). In the sports genre, sub-themes such as the lives of famous 
athletes (8 participants), teamwork and collaboration (10 participants), and healthy living and discipline (12 participants) are 
prominent. In the animal stories genre, the sub-themes of loyalty and friendship (9 participants), communication and bonding with 
animals (8 participants), nature and environmental awareness (8 participants), and empathy and sensitivity (5 participants) are 
observed. In the fairy tale genre, sub-themes like the contrast between good and evil (12 participants) and happy endings (18 par
ticipants) are particularly preferred. These findings reflect children’s diverse interests and reading preferences. Below, evidence based 
on children’s perspectives is presented. 

"I enjoy reading adventure books that include courage and heroism. Such books always teach me to stay strong and overcome challenges. 
Following the characters’ heroic actions inspires me." (G3)

"I love fantastical worlds filled with dragons and fairies. These kinds of books take me away from reality and lead me on a journey 
through my imagination. I especially enjoy stories featuring mythical creatures." (G5)

"I am very interested in stories set in space and the future. I enjoy reading science fiction books because imagining future technologies and 
space explorations is incredibly exciting." (G14)

Table 4 systematically presents children’s thoughts on libraries and the benefits they gain from using them. The main themes 
regarding their library experiences, along with related opinions, are represented through specific codes, offering a detailed analysis of 
how children perceive and utilize libraries.

When Table 4 is examined, it becomes clear that it provides a comprehensive overview of children’s perceptions of library activities 
and the various benefits they gain from participating in these activities. Under the theme of Perceptions and Participation in Activities, 
it is evident that children find the activities enjoyable and engaging. Within this theme, the "fun activities" code includes 25 partic
ipants, "love for drawing" 20 participants, "favorite stories" 21 participants, and "exciting experiments" 17 participants. The theme of 
Self-Expression and Sense of Participation highlights how activities such as sharing opinions (17 participants), interpreting stories (16 
participants), feeling comfortable (22 participants), and storytelling (19 participants) help children enhance their ability to express 
themselves and foster a sense of belonging. Below, evidence based on children’s perspectives is presented. 

"Library activities are so enjoyable and engaging for me! For example, last week I participated in the Fairy Tale Writing Workshop held at 
the library. We wrote our own fairy tales with friends, and listening to everyone’s stories was so much fun! Additionally, during the 
storytelling event, the library staff narrated beautiful tales. The characters and events in those stories deeply moved me. The activities at 
the library always help me learn new things, and I love spending time with my friends there. That’s why coming to the library is such a 
wonderful experience for me!" (B5)

Table 3 
Children’s book preferences and reading habits.

Themes Sub-themes Codes Participants f

Book preferences and reading 
habits

Adventure Mystery and Exploration G2, G5, G7, G8, G12, G13, B2, B8, B13 9
Bravery and Heroism G3, G10, B1, B5, B10, B14 6
Overcoming Challenges G1, G4, G9, G14, B3, B7, B12, B15 8
Danger and Survival G6, G11, G15, B4, B6, B9, B11 7

Fantastic The Hero’s Journey G3, G7, G12, G15, B2, B4, B7, B10, B12, B15 10
Mythical Creatures (e.g. dragons, 
fairies)

G1, G4, G9, B1, B3, B6, B8, B14 8

Mythological Worlds G2, G5, G6, G8, G10, G11, G13, G14, B5, B9, B11, B13 12
Science- 
fiction

Artificial Intelligence and Robots G1, G9, G11, B6, B10, B12, B14 7
Technological Advancements G4, G14, B3, B7, B11 5
Space Travel and Futuristic Worlds G2, G5, G6, G8, G12, G15, B2, B5, B8, B13 10
Scientific Discovery and Innovation G3, G7, G10, G13, B1, B4, B9, B15 8

History Famous Historical Figures G2, G3, G5, G6, G7, G9, G10, G12, G13, G15, B2, B4, B5, B8, 
B10, B12, B15

17

Wars and Peace G1, G4, G8, G11, G14, B1, B3, B6, B7, B9, B11, B13, B14 13
Sport The Lives of Famous Athletes G5, G10, G12, B2, B5, B9, B12, B13 8

Teamwork and Collaboration G1, G4, G7, G9, G15, B3, B6, B7, B10, B15 10
Healthy Living and Discipline G2, G3, G6, G8, G11, G13, G14, B1, B4, B8, B11, B14 12

Animal 
stories

Loyalty and Friendship G3, G6, G11, G14, G15, B4, B7, B10, B15 9
Communication and Bonding with 
Animals

G2, G4, G8, B3, B6, B8, B11, B13 8

Nature and Environmental 
Awareness

G1, G5, G10, G13, B2, B5, B9, B14 8

Empathy and Sensitivity G7, G9, G12, B1, B12 5
Fairy Tale The Contrast between Good and Evil G1, G4, G8, G11, G14, B1, B3, B5, B6, B9, B11, B13 12

Happy Endings G2, G3, G5, G6, G7, G9, G10, G12, G13, G15, B2, B4, B7, B8, 
B10, B12, B14, B15

18
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"The robotics coding workshop at the library was amazing! I attended last week and had so much fun. In the workshop, we built our own 
robots and learned how to code them. At first, I found it a bit challenging, but our instructor was very helpful. When I figured out how to 
control my robot’s movements and give it commands, I felt so excited! We worked on different projects with friends, and we even 
organized a robot race to build the fastest one. This activity wasn’t just fun—it also helped me learn new things about science and 
technology. Coming to the library always means new adventures for me!" (G9)

Table 5 highlights the contributions of various activities to the development of critical thinking and inquiry skills among children.
Table 5 summarizes data on how various activity types enhance participants’ critical thinking and inquiry skills. It provides an in- 

depth analysis of how these activities strengthen cognitive abilities and influence children’s thought processes. Under the theme of 
Critical Thinking and Inquiry Skills, children are shown to develop abilities such as diverse thinking (21 participants), inquiry skills (20 
participants), outcome prediction (16 participants), and problem-solving (24 participants). These activities provide children with 
opportunities to think critically and enhance their questioning skills from multiple perspectives. In the Questioning Information and 
Interpreting Alternatives section, children are observed to adopt critical approaches to information through practices like verifying 
accuracy (12 participants), comparing sources (15 participants), exploring hero alternatives (14 participants), and engaging in creative 
drawing (10 participants). The theme of Activities’ Contribution to Thinking Skills highlights the development of problem-solving and 

Table 4 
Children’s perceptions of library activities and self-expressions.

Themes Sub-themes Codes Participants f

Perceptions and Participation 
in Activities

Finding Activities Enjoyable 
and Engaging

Fun activities G1, G3, G4, G6, G8, G9 G11, G13, G14, G15, B1, B2, B4, B5, B6, B7, 
B8, B9, B11, B12, B13, B14, B15

25

Love for drawing G2, G3, G5, G7, G9, G10, G11, G12, G13, G14, G15 B1, B3, B5, B6, 
B10, B11, B13, B15

20

Favorite stories G1, G2, G4, G5, G6, G7, G9, G10, G11, G12, G14, G15, B2, B3, B4, 
B7, B8, B9, B10, B12, B14

21

Exciting 
experiments

G2, G5, G8, G9, G11, G12, G14, B1, B3, B5, B6, B8, B9, B11, B12, 
B13, B15

17

Self-Expression and Sense of 
Participation

Sharing opinions G1, G3, G4, G7, G9, G10, G12, G13, G15, B1, B2, B4, B6, B7, B9, 
B10, B12, B13, B14

17

Interpreting 
stories

G1, G3, G4, G6, G9, G10, G12, G14, G15, B2, B3, B7, B9, B12, B13 16

Feling 
comfortable

G1, G2, G4, G5, G7, G8, G10, G11, G13, G14, G15 B1, B2, B3, B5, 
B6, B7, B8, B9, B10, B11, B12, B13, B15

22

Storytelling G1, G3, G4, G7, G10, G11, G14, G15, B1, B4, B5, B6, B7, B9, B10, 
B12, B13, B14

19

Table 5 
Children’s critical thinking and inquiry skills and the contribution of activities to thinking skills.

Themes Sub-themes Codes Participants f

Critical Thinking and 
Inquiry Skills

Developing Multiple 
Perspectives

Diverse thinking G1, G2, G3, G5, G6, G8, G9, G12, G14, G15, B2, B3, B4, 
B5, B7, B8, B9 B10, B11, B12, B13, B15

21

Inquiry skills G1, G2, G4, G6, G7, G8, G10, G11, G12, G13, B2, B4, 
B5, B6, B8, B9, B11, B12, B14, B15

20

Outcome prediction G15, G5, B11, G14, G13, B10, B12, B4, B15, B5, B2, 
B1, G10, G9, B13, B3

16

Problem-solving B5, G1, B8, B1, B12, G9, B2, G8, G6, B10, G7, B9, B11, 
B14, G4, B13, B15, G5, G3, B4, B3, B6, G14

24

Questioning Information and 
Interpreting Alternatives

Verifying accuracy G1, G14, G6, G4, G7, B12, B6, B1, B11, G8, B15, B3 121
Comparing sources B10, G13, B15, G5, B7, G11, G2, B1, G9, B4, G15, B8, 

G7, B3, G4, B6
15

Exploring hero alternatives G14, B11, G8, B2, G3, B9, G6, B5, G12, B14, G1, B13, 
G10, B15

14

Creative drawing B1, G7, B4, G11, B8, G2, B13, G15, B10, G5 10
Activities’ Contribution to 

Thinking Skills
Problem-solving and Analytical 
Thinking Skills

Thinking assistance B5, G13, B1, G8, B7, G4, B2, G15, B4, G11, B6, G2, B3, 
G6, B10, G9, B8, G14, B9, G1

20

Solution generation G14, B11, G8, B2, G3, B9, G6, B5, G12, B14, G1, B13, 
G10, B15, G7, B1, G9, B4, G11, B8, G2, B1, G5

23

Establishing cause-and- 
effect relationships

B1, G7, B4, G11, B8, G2, B13, G15, B10, G5, B6, G14, 
B2, G9, B3

16

Fostering Imagination and 
Creativity

Innovative thinking G2, G5, G7, G8, G9, G11, G14, G15, B1, B2, B3, B4, B6, 
B8, B10, B13

16

Storytelling processes G1, G3, G6, G8, G10, G12, G13, G15, B2, B4, B7, B10, 
B14, B15, B1, B3

16

Experimenting with diverse 
techniques

G2, G3, G5, G7, G9, G10, G14, B4, B5, B7, B8, B9, B12, 
B14, B15

14

Integrating their own ideas G1, G5, G8, G9, G10, G11, G13, G14, B1, B3, B5, B9, 
B10, B12, B13, B14

16
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analytical thinking skills, captured through the codes "thinking assistance" (20 participants), "solution generation" (23 participants), 
and "establishing cause-and-effect relationships" (16 participants). Finally, under the theme of Fostering Imagination and Creativity, 
children enrich their creativity through innovative thinking (16 participants), storytelling processes (16 participants), experimenting 
with diverse techniques (14 participants), and integrating their own ideas (16 participants). This table details the multidimensional 
growth children experience through library activities, emphasizing their contributions to intellectual, social, and creative compe
tencies. Below, evidence based on children’s perspectives is provided. 

"Last week, I participated in the Imagination Workshop and had the opportunity to write our own stories. In the workshop, our instructor 
explained how we could be creative. First, we chose a fairy tale character and developed a story about them. I chose to write about the 
adventures of a princess living in a magical forest! My friends picked very different characters—one wrote about a talking tree, and 
another about a flying carpet. Listening to everyone’s stories was so much fun, and we inspired each other. Participating in such activities 
at the library helps me expand my imagination and express my creativity." (B4)

"The problem-solving and analytical thinking activities at the library are incredibly fun and exciting. Last week, I joined the Brain Games 
Day with a group of friends. There were all sorts of puzzles and thinking games. My favorite was the game about finding a lost treasure. 
First, we carefully read the clues, then we made a plan together. It was so much fun to hear everyone’s ideas—some friends found clues, 
while others suggested different approaches. Working together to solve the problem made it more enjoyable and also helped us become 
better friends. These activities not only improve my thinking skills but also make visiting the library even more enjoyable!" (G6)

A question was posed to children to evaluate their effectiveness in accessing information, critical thinking, information seeking, in- 
depth analysis, and hands-on learning processes, as well as the areas in which they demonstrate strong performance. The responses 
provided by the children were categorized into themes and sub-themes, as presented in Table 6. This table provides a detailed account 
of the participants’ cognitive skills, highlighting the areas of focus and their performance in processes such as information access and 
critical thinking.

Upon examining Table 6, various sub-themes related to children’s access to information and critical cognitive processes emerge. 
Under the theme of critical source selection, two significant sub-themes are identified: questioning information sources (18 partici
pants) and evaluating the reliability of sources (17 participants). Within the theme of information seeking and in-depth analysis, sub- 
themes include research-based information seeking (20 participants) and conducting in-depth examinations of topics (16 participants). 
As for hands-on learning and critique, key sub-themes are applying knowledge gained from workshops (19 participants) and devel
oping a critical perspective (15 participants). These findings indicate that children actively utilize their critical thinking skills in in
formation access processes by questioning sources and assessing their reliability. Moreover, their tendencies toward research-based 
information seeking and conducting in-depth analyses demonstrate their active engagement in learning processes and efforts to 
develop a critical perspective. Below, evidence based on the children’s responses is provided. 

“When my teacher tells me something, I don’t immediately accept it. Instead, I go to the library and look at other sources as well. There, I 
find different books that support the information I heard from my teacher. For example, if I find the same information in all the books in 
the library, I understand that it is accurate. Conducting research in the library not only makes learning more enjoyable but also helps me 
verify the reliability of what I have learned. This way, accessing accurate information makes learning more meaningful and allows me to 
gain deeper knowledge about the topics I’m curious about.” (G5)

“To determine whether the information I read online is accurate, I always ask my teacher. My teacher not only shares the information but 
also teaches me which sources are reliable. If I have doubts about something, I learn how to compare different sources by discussing it with 
my teacher. This way, I can avoid misinformation and know what to do to reach accurate information. My teacher guides me through this 
process, which makes my learning experience more meaningful.” (B4)

“Once, during a storytelling workshop, we learned the nuances of writing fairy tales. I was so eager to write my own story at home that 
day! The knowledge I gained in the workshop improves my work at home. If I don’t fully understand how to do something, I keep trying 

Table 6 
Children’s access to information and critical cognitive processes.

Themes Sub-themes Codes Participants f

Access to Information and 
Critical Cognitive Processes

Critical Source Selection Questioning Information Sources G3, G7, G9, G10, G12, G13, G15, B2, B3, B5, B6, 
B7, B8, B10, B11, B12, B14, B15

18

Evaluating the Reliability of 
Sources

G1, G2, G5, G6, G7, G8, G10, G11, G14, G15, B1, 
B3, B4, B7, B9, B12, B14

17

Information Seeking and 
In-depth Analysis

Research-based Information 
Seeking

G1, G3, G5, G6, G8, G10, G12, G13, G14, G15, B2, 
B4, B5, B7, B9, B10, B12, B13, B14, B15

20

In-depth examinations of topics G2, G4, G5, G6, G7, G9, G11, G13, G15, B1, B4, B6, 
B8, B11, B13, B14

16

Hands-on learning and 
critique

Application of the Knowledge 
Gained from Workshops

G1, G2, G3, G5, G6, G8, G10, G11, G13, G14, B2, 
B3, B4, B6, B8, B10, B11, B13, B15

19

Develop a Critical Perspective G1, G4, G7, G9, G10, G12, G13, G14, B1, B3, B5, 
B9, B12, B13, B14

15
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until I get it right. For instance, when I couldn’t finish my fairy tale, I consulted my teacher, who gave me some fascinating tips. This is an 
excellent way to reinforce what I’ve learned. It feels like I’m creating a new story world every time!” (G3)

“When I’m learning about a topic, I don’t just rely on one person’s opinion. I also value what different people think, because everyone can 
have a unique perspective. For example, when I go to the library, I gather information from various books, my teacher, and my friends. 
Last week, my friend Elif and I talked about space; she shared an intriguing theory about what aliens might look like. This way, I learn 
more and try to figure out which information is most accurate. Knowing that everyone has a different point of view helps me a lot; 
sometimes, Elif’s alien theory even inspires me when I’m writing my own stories.” (G15)

“I get very excited when searching for information in the library. For instance, the other day I found a book about "science experiments." 
It explained how to perform fun experiments. I did some research on the library computer to learn more about what I was curious about. 
The "volcano eruption" experiment particularly caught my attention! My friend was also interested in learning how to do this experiment, 
so I suggested that we find more books in the library together. Searching for information in the library is a great way to learn new things 
and try fun experiments!” (G8)

In addition to findings related to children’s information evaluation processes, another question was posed to assess the methods 
they adopt in these processes. The responses given by the participants were categorized into themes and sub-themes, as presented in 
Table 7. This table provides a detailed analysis of participants’ performance in relation to the theme of “Library Use and Information 
Evaluation Relationship”, focusing on sub-themes that explore their critical perspective on source selection.

Upon examining Table 7, various sub-themes emerge concerning the relationship between the use of children’s libraries and in
formation evaluation. Under the theme of critical approach to source selection, significant sub-themes include comparing different 
sources (19 participants), questioning the quality of sources (20 participants), and selecting information considering content depth (17 
participants). These findings highlight how children utilize their critical thinking skills when selecting library resources and how they 
assess the quality and depth of the content. This information can assist library administrators and educators in developing effective 
strategies to further enhance these skills among children. Below, evidence based on the children’s responses is provided. 

“When I participated in the "World of the Sea" workshop, I tried to combine the new information I learned with what I already knew. For 
instance, in this workshop, I compared the information from the "Marine Life" book I read in the library with details from a documentary I 
had watched earlier. Last week, after the "Marine Life" workshop, I had a conversation with my friend Zeynep about sea creatures, and 
we came up with a funny theory about mermaids. This way, I not only gain new knowledge but also recall what I’ve learned before. As I 
connect these pieces of information, I begin to understand marine life and why the seas are so vibrant even better. Sometimes, I even 
imagine maybe mermaids throw underwater parties with all the colorful fish!” (G13)

“When I read a book about "Forest Ecosystems" in the library, it reminds me of the information I previously learned at school about plants 
and animals. Combining these pieces of knowledge helps me a lot. It makes what I’ve learned more memorable. As I begin to understand 
how forests function, it feels like the books in the library are telling me even more. This way, I not only learn about forests but also gain a 
better understanding of nature as a whole.” (B8)

4. Discussion and conclusion

This study provides significant insights into the information-seeking approaches and reading habits of children aged 7–10 through 
its findings on library use, information access, and the development of critical thinking skills. A notable relationship was observed 
among the frequency of library visits, the types of preferred resources, and reading habits of the participants. Specifically, the majority 
of participants reported visiting the library at least twice a week and favoring books during these visits. This indicates a strong 
connection between regular library use and effective information access (Todd, 2003). These findings highlight the critical role of 
children’s libraries in enriching learning processes by supporting the effective use of library resources. By offering a variety of 

Table 7 
The Relationship between the use of children’s libraries and information evaluation.

Themes Sub-themes Codes Participants f

The Relationship between the Use of 
Children’s Libraries and Information 
Evaluation

A Critical Approach to 
Source Selection

Comparing Different 
Sources

G2, G3, G5, G6, G7, G9, G10, G11, G13, G14, 
G15, B1, B3, B4, B7, B8, B11, B13, B14

19

Questioning the Quality of 
Sources

G1, G3, G4, G6, G7, G8, G10, G11, G12, G14, 
G15, B2, B3, B5, B6, B9, B10, B12, B13, B15

20

Selecting Information 
Considering Content Depth

G1, G2, G4, G5, G8, G9, G11, G12, G13, G15, B2, 
B5, B7, B8, B10, B12, B14

17

The Use of Sources and 
Critical Thinking Skill

Questioning the Information 
Obtained from Sources

G2, G3, G4, G7, G8, G10, G11, G13, G14, G15, 
B1, B2, B3, B5, B6, B7, B8, B9, B11, B12, B13, 
B14, B15

23

Different Perspectives on 
Knowledge

G1, G3, G4, G5, G6, G9, G10, G12, G14, G15, B4, 
B6, B8, B9, B10, B12, B13, B14

18

Reconciling New 
Information with Old 
Information

G2, G5, G6, G8, G9, G11, G13, B1, B3, B6, B7, B9, 
B10, B11, B13, B15

16
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materials and activities that foster critical thinking, libraries encourage children to view information access not as passive consumption 
but as an active learning process. Through this approach, children not only acquire information but also develop skills to question, 
analyze, and form their own ideas. Such practices strengthen their lifelong learning habits and critical thinking abilities.

In this study, it is crucial to consider the disadvantaged conditions of the region where the children’s library is located. The fact that 
libraries in disadvantaged areas can facilitate children’s access to knowledge by providing rich information resources should not be 
overlooked. In this sense, the role of libraries in socially and economically disadvantaged areas holds critical importance for ensuring 
equality in access to information (UNICEF, 2004). Libraries are not merely storage spaces for information but serve as essential hubs 
that contribute to social development and enhance educational opportunities (Akkaya et al., 2019). Therefore, the diversity and 
accessibility of resources offered by libraries stand out as determining factors, particularly in children’s educational processes. The 
literature frequently highlights the contributions of libraries in disadvantaged areas to reducing social inequalities and improving 
individuals’ access to information (Alaca, 2022; International Federation of Library Associations and Institutions (IFLA) 2003). In this 
context, evidence suggests that the resources provided by libraries have a positive impact on children’s academic achievement (Akkaya 
et al., 2019; Ergün & Güneş, 2022). Thus, the findings of this study will make a significant contribution to better understanding the role 
of children’s libraries in disadvantaged areas and offering recommendations for improving library services in such regions. The 
children’s library examined in this study, like others in different parts of the city, plays a critical role in providing a safe space, 
particularly in the aftermath of disasters such as earthquakes, supporting children’s emotional recovery processes and ensuring the 
continuity of their education. As part of post-trauma rehabilitation, these libraries enable children to rebuild their social connections 
and continue their education, becoming a source of hope for communities.

In this study, it was determined that books are the most preferred resources among children in the context of library use. Numerous 
studies in the literature have highlighted that children predominantly choose books when using libraries (Karadeniz & Yılmaz, 2017; 
Kartal et al., 2019; Katrancı & Yetgin, 2019; Kuh & Gonyea, 2003). Majid and Tan (2007), in their research conducted with 4th, 5th, 
and 6th-grade students in Singapore, found that students primarily preferred materials such as storybooks, comics, and magazines. 
Much earlier, Vostrovsky (1899) emphasized that children in libraries tend to select books, particularly in the genres of stories and 
novels. Furthermore, this study revealed that regularly organized workshops in children’s libraries—such as storytelling, robotics and 
coding, art, and logic games workshops—are also notably popular among children. These activities are seen to enrich children’s active 
learning experiences significantly. Commeyras (1990) noted that the complex process of critical thinking encourages students to 
reconsider the validity of their own ideas when new evidence supporting alternative perspectives emerges. Indeed, collaborative 
workshops with students have been shown to foster critical thinking tendencies, such as open-mindedness, considering others’ 
viewpoints, and revising opinions based on evidence (Devi et al., 2015). However, the library’s location in a disadvantaged area may 
limit participation in such activities. Transportation challenges and economic barriers can negatively impact children’s ability to 
attend library programs. The transportation support provided by the Prof. Dr. Alaaddin Yavaşça Children’s Library plays a crucial role 
in overcoming these obstacles, enabling children to access the library and participate in its activities. This support also concretely 
fulfills the responsibility outlined in the United Nations Convention on the Rights of the Child to ensure all children—regardless of age, 
race, gender, religion, language, culture, skills, or abilities—have equal access to information, materials, and programs (UNICEF, 
2004). The accessibility offered through such initiatives significantly promotes children’s ability to access knowledge and develop 
their critical thinking skills.

An analysis of reading habits reveals that most participants show interest in almost all book genres, with adventure and fantasy 
being particularly popular. This diversity plays a significant role in supporting children’s imagination, creativity, and critical thinking 
skills (Boztepe, 2002; Kauffman, 2005; Majid & Tan, 2007). Themes such as courage, exploration, and overcoming challenges espe
cially contribute to helping children understand their own life experiences while enhancing their social and emotional skills (Tenzin, 
2021). In the science fiction genre, subthemes like “artificial intelligence and robots” and “space travel and futuristic worlds” stand out. 
These themes encourage readers to analyze complex concepts and think critically about the future (Sucu, 2019). Such books can 
enhance readers’ analytical abilities and logical thinking skills. In the genres of history and sports, subthemes such as “famous his
torical figures” and “teamwork and collaboration” are noteworthy. These themes provide opportunities for readers to engage in critical 
thinking through historical events. Reading habits that emphasize such topics help individuals develop social awareness and historical 
consciousness by making connections between the past and the present (Filiz, 2010; Seyhan, 2023). Animal stories and fairy tales also 
establish a strong connection with readers through universal themes such as “loyalty and friendship” and “the contrast between good 
and evil.” These stories provide readers with opportunities to develop empathy while enhancing their emotional intelligence, 
contributing to more critical and understanding approaches in their social relationships (Duran & Ercan, 2018). Therefore, it can be 
said that book selection and reading habits play a significant role in fostering critical thinking skills. Books of various genres and 
themes introduce readers to new ideas and perspectives, enriching their cognitive processes. This, in turn, helps individuals become 
more adept at conducting in-depth analyses, generating creative solutions, and addressing complex problems.

Another key finding of the study is that children’s libraries are perceived not merely as spaces for reading books but as multi
functional environments where children can socialize and enjoy their time. This finding aligns with the study conducted by Gürsoy 
(2015), who highlighted that children view libraries as safe spaces for learning and socializing, distinct from the home environment. 
Children described library activities as fun, engaging, and relaxing, which fostered a positive attitude toward these spaces. As 
emphasized in Tanju (2010) research, this positive perception is crucial in encouraging children to develop regular library-visiting 
habits and fostering a closer connection to reading culture. Library activities provide a rich environment that supports the develop
ment of children’s social skills and self-expression. Particularly, activities such as storytelling, interpretation, and creative writing, as 
noted in the study by Türkyılmaz and Arı (2021), help children enhance their language skills, utilize their imagination, and express 
their thoughts effectively. Moreover, these activities provide children with opportunities to develop empathy, understand different 

S. Hakkoymaz                                                                                                                                                                                                          Thinking Skills and Creativity 58 (2025) 101882 

12 



perspectives, and enhance their social interaction skills. The findings of the study indicate that library activities also make significant 
contributions to children’s cognitive development. Critical thinking, problem-solving, and creativity are fostered through these ac
tivities, enabling children to tackle complex problems and make informed decisions. Similar conclusions were drawn in studies by 
Bohrer (2005) and Hughes (2004), which emphasized that library activities support children’s cognitive development and contribute 
to their success as students. Developing critical approaches to information strengthens children’s ability to access accurate informa
tion, distinguish misinformation, and use knowledge effectively.

Another significant finding of the study highlights the impact of library use and information evaluation processes on children’s 
critical thinking skills. Critical thinking skills are defined as processes such as analyzing arguments, evaluating evidence, reaching 
accurate conclusions, and questioning ideas from a critical perspective (Ennis, 1993; Halpern, 2014). The study reveals that partici
pants developed a more in-depth approach to information by comparing various sources and questioning their quality. Specifically, 
selecting information based on its depth of content enables children to adopt a critical perspective toward knowledge, which has the 
potential to positively contribute to their academic success. This finding is a significant indicator of the role children’s libraries play in 
the information acquisition processes of their users. These libraries not only serve as sources of information but also function as 
platforms that help children develop critical thinking skills (Temiz & Yılmaz, 2024). The study found a strong relationship between 
library use and information evaluation skills. Accordingly, libraries are not merely providers of information resources; they also serve 
as essential mechanisms for fostering individuals’ critical thinking abilities and enhancing their capacity to evaluate information. 
These findings highlight the strategic role of library services in disadvantaged areas in promoting information literacy and developing 
critical thinking skills.

In conclusion, this study highlights the impact of children’s library use on access to information and the development of critical 
thinking skills, providing a significant foundation for re-evaluating the role of children’s libraries in education. The presence of 
children’s libraries in disadvantaged areas, in particular, creates valuable opportunities for children living in these areas. Supporting 
educational policies with programs that encourage library use is crucial for enhancing access to information and fostering critical 
thinking skills among children in disadvantaged areas. Improving access to libraries in these areas is also essential; strategies such as 
mobile libraries, transportation support, online resource access, or extended library hours can be particularly beneficial. Furthermore, 
diversifying library services to meet the needs of local communities and organizing community-specific events can enhance the impact 
of libraries in these regions. Workshops and training programs aimed at developing critical thinking and reading skills should be 
organized in libraries, offering participants opportunities to practice analytical thinking and critical reading. Mentorship systems could 
be established to support children in enhancing their critical thinking skills, where experienced library staff or educators guide them 
through the process of accessing and evaluating information. Additionally, fostering group activities and collaborative learning en
vironments in libraries can be an effective way to encourage children to share knowledge and develop critical thinking skills through 
teamwork. Such settings enrich the learning experience by enhancing social interaction. This study was conducted in a children’s 
library in Gaziantep, Turkey, serving disadvantaged children in an earthquake-affected area, with the participation of 30 individuals. 
Future research could explore various dimensions to further enhance the effectiveness of children’s libraries. Developing tailored 
programs for different age groups and individual needs, providing multilingual resources to support multiculturalism, and ensuring 
equal access to library services for individuals with disabilities are key areas to focus on. Collaboration between libraries and schools 
can create synergy to enhance students’ access to information. Integrating technological advancements into library services can 
contribute to the development of digital literacy. Encouraging community participation can transform libraries into social hubs. Long- 
term studies could measure the impact of library services, and comparative analyses between libraries in different regions could 
provide valuable insights. Increasing library budgets and establishing national standards could improve the quality of services. In this 
way, children’s access to information will be facilitated, their critical thinking skills will be strengthened, and libraries will signifi
cantly contribute to the knowledge-based development of society. Despite the contextual characteristics of this study rooted in a li
brary located in a socioeconomically disadvantaged and earthquake-affected region of Turkey, its findings regarding the importance of 
children’s access to secure information environments offer significant implications for similar settings and conditions in developing 
countries. In particular, the core functions of children’s libraries, namely fostering critical thinking skills, contributing to emotional 
recovery processes, and supporting equitable access to information—can serve as guiding principles for the design and implementation 
of library services in socially and economically deprived areas. Future research may contribute to broader societal and educational 
goals by exploring how such practices can be adapted and scaled across different geographical and cultural contexts.

In this regard, it is also essential to consider the methodological and contextual limitations of the current study that may influence 
the scope and generalizability of its findings. First of all, the research was conducted in a single children’s library located in a 
disadvantaged area of Gaziantep, involving 30 children aged between 7 and 10 who were affected by the earthquake. This limitation 
restricts the generalizability of the findings to different geographical and socioeconomic contexts. Moreover, among qualitative data 
collection methods, interviews were the only method used; the observation method was consciously excluded due to various ethical 
and practical concerns. Given the age group of the participants (7–10 years) and the traumatic experiences they endured following the 
earthquakes on 6 February 2023, it was anticipated that conducting observations in the library setting might evoke feelings of being 
monitored, potentially having an effect on both the children’s psychological well-being and their natural behaviour. Similar concerns 
were also articulated in the feedback received from library staff. Consequently, direct observational data could not be collected. 
Instead, data were gathered based on the narratives of the children, their families, and the library staff. While observational data might 
have provided behavioural insights into how children engage with the library and engage in activities, the lack of such data may have 
led to a lack of certain contextual details. In addition, as is inherent in qualitative data analysis, the interpretive nature of the process 
renders it challenging to completely eliminate researcher subjectivity. In light of these limitations, future research should consider 
larger and more diverse samples, conduct comparative studies across different regions, employ a mixed-methods approach, and 
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include supportive data collection tools such as observation. These measures would serve to enhance the validity and reliability of the 
findings.
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